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Abstract 

It was found that the field of Teaching Arabic as a Foreign Language (TAFL) is not totally 

devoid of textbooks and research studies concerning Arabic for Specific Purposes (ASP). 

However, the greater part of these attempts lack a theoretical framework and, seemingly, 

guidance. Such attempts therefore fail to achieve their goals; hence, the researcher formed 

the opinion that a course for Teaching Arabic for Specific Purposes (TASP) needed to be 

designed. A theoretical framework for needs analysis and course design was required 

immediately as a first step. 

As my research focused on Saudi Arabia, the question was: What is the most 
important field to be taken as a case study? The obvious answer to this was Islamic Studies 

because students do not primarily come to Saudi to study medicine, or technical subjects: it 

is a fact that, more than 90% of final level students on TAFL programmes want to improve 

their Arabic in the field of Islamic Studies and more than 80% of them specifically chose 

the Islamic mission (dacwa) for their target purpose. 

It is the aim of this research to introduce the concept of Teaching Arabic for 

Specific Purposes to the field of Teaching Arabic as a Foreign Language in Saudi Arabia. It 

is in fact the groundwork to further detailed projects in this context. For this reason, an 

investigation was conducted in the following areas: Language for Specific Purposes, 

English for Specific Purposes, Language for Academic Purposes, Needs Analysis, and 

Course and Syllabus Design in the field of Teaching Languages for Specific Purposes. 

To bring the concept of Teaching Arabic for Specific Purposes into application, it 

was essential to study how a course could be developed in the light of the needs of the 

dacwa students in Saudi Arabia: the researcher undertook to assess and interpret the needs 

and demands of the students, the subject of dacwa, the teachers of dacwa, the TAFL 

teachers, the administrative staff in the Faculties of Dacwa and TAFL Institutes in Saudi 

Arabia. To ensure valid results, different methods were employed, such as: questionnaires, 

interviews and diagnostic tests. The findings of the needs analysis showed that reading was 

the most required skill for the students of dacim and a course was designed to meet that 

objective. 
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Abbreviations 

AFL: Arabic as a Foreign Language 

ALECSO: Arab League Educational Cultural and Scientific Organisation 

ans.: answer 

AS: Administrative staff 
ASP: Arabic for Specific Purposes 

AT: Teachers of Arabic as a Foreign Language 

CTEFLA: Cambridge Certificate in the Teaching of English as a Foreign 

Language to Adults 

EGAP: English for General Academic Purposes 

ESAP: English for Specific Academic Purposes 

ESP: English for Specific Purposes 

(fd): female dual 

FL: Foreign Language 

(fs) female singular 
FLT: Foreign Language Teaching 

FSD: First Year students of the Faculties of Dacwa 

freq.: frequency 

gro.: group 
ibid.: in same book 

IMU: Imam Mohammed Ibn Saud Islamic University 

IU: Islamic University 

L l: the native language 

L2: the, second language 

LC: Library of Congress 

LGAP: Language for General Academic Purposes 

LSAP: Language for Specific Academic Purposes 

(md): male dual 

(ms): male singular 

MSA: Modern Standard Arabic 

no.: number 
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P1.: plural 

per.: percentage 

qu.: question 

RSA: Royal Society of Arts Preparatory Certificate in the Teaching of 
English as a Foreign Language 

sec.: sections 

sem.: semester 

ST: Subject Teachers of dacwa 

stu.: student 
TAAP: Teaching Arabic for Academic Purposes 

TAFL: Teaching Arabic as a Foreign Language 

TASP: Teaching Arabic for Specific Purposes 

TS: Target Situation 

TSA: Target Situation Analysis 
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Glossary of Arabic terms 

`agida: article of faith. 

da a: to pray, invoke, call for, supplicate (see da'wa and dZiya). 

dä`iya: (pl. du ät) one who invites people to Islam. 

da`wa: call to Islam/missionary call 
fiqh: Islamic jurisprudence. 

haclith: sayings and deeds of the prophet Muhammad (otherwise called 

"tradition"). 

hisba: enjoining what is right and forbidding what is wrong; the original 

meaning is: "making sure that religious and moral injunctions of the Sharfa 

were carried out, especially in the markets of Islamic cities and towns" (Netton 

1992: 177-178). 

ithär: honouring another above one's self or thinking of another's gain 

rather than one's own (i. e. being altruistic, to wish someone well, the 

best). 

khutba: sermon. 

mubtasib: the appointed man to undertake on behalf of Muslims, the practice of 

commanding the good and forbidding the evil. 

sharica: Islamic law. 

lira: biography of the Prophet. 

sunna: all the traditions and practices of the prophet Muhammad that have 

become as models to be followed by Muslims. 

tafsir: exegesis: explanation or interpretation of the Qur'an. 

tawlýid: "declaration of the oneness of God" (ibid.: 248). 

u5ä1 al-din: principles or fundamentals of Islam. 
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